






























































ル ー プ（Teacher Inquiry Group）」 と 称 さ れ て い る（Cochran-Smith & Lytle, 


















　Johnson（2009） は，「 互 い に 批 判 的 に 見 る 仲 間 グ ル ー プ（Critical Friends 
Group）」，「ピア・コーチング（peer coaching）」，「授業研究（lesson study）」，「協
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…this notion of investment is not equivalent to instrumental motivation. The 
concept of instrumental motivation often presupposes a unitary, fixed, and 
ahistorical language learner who desires access to material resources that 
are the privilege of target language speakers. The notion of investment, on 
the other hand, conceives of the language learner as having a complex 
identity and multiple desires. The notion presupposes that, when language 
learners speak, they are not only exchanging information with target 
language speakers, but they are constantly organizing and reorganizing a 
sense of who they are and how they relate to the social world. Thus an 
investment in the target language is also an investment in a learner’s own 
identity, an identity that is constantly changing across time and space.










［1］When I read articles about “alternative approaches” to language 
learning and teaching, I automatically looked back on my own students, 









［2］When I read the idea of ‘investment’ on the target language, I question 
my categorization because it could be a perceived notion based on my own 
teaching style or teaching taste. I think I can categorize my learners, especially 

































































































Most of the students say the sentences in the high school textbook are longer 
and more complicated than the ones in the junior high schools’. Some say that 
they feel some kind of anxiety about English study. Last year, when I heard 
those kinds of comments from my students, I couldn’t have much confidence 
to show them how what they were doing right now in their language 
learning would be good for their learning process. Maybe it is because there 
are a lot of new things in my teaching for both students and me. . . .  
When I thought of designing or organizing the classes, I was very nervous 











Maybe, we could discuss how you can work on it if you give us a couple of 
examples you taught in the grammar lessons.
 ［2011年12月25日の投稿］ 
［7］ＢからＣへの返信 
Maybe, the main reason I got nervous was that I was afraid of whether my 
students felt tired of the time of grammar explanation that was kind of long 
and complex. I often need much more time to explain a lot of points in the 
high school textbook in comparison with those in the junior high school 




Now, after one year has passed, I have started to keep the classes active on 
the same level as when we were having lessons with the junior high school 
textbook-using some familiar activities and new ones. I came to see if the 
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students could understand grammatical points more than before, and I have 
more discussions with ALT about teaching. . . . 
 ［2011年12月９日の投稿］ 
［9］Ｃによるコメント
…By the way, have you read Dian Larsen-Freeman’s “Grammaring” book? 
It’s a good book especially if you are interested in the aspect of “use” of 
language and how you combine form, meaning, and use.
 ［2011年12月25日の投稿］ 
［10］ＢからＣへの返信 
…To tell the truth, before I learned it in the graduate school, I wasn’t aware 
of those three components so much in (my) class. Now I feel that I need to 




















































recurring principles [of case study research] are: boundedness or singularity, 
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